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CHAPTER I 
INTRODUCTION 
CHAPTER I 
INTRODUCTION 
The area of children's preferences and interests is a 
vast one which has not been extensively explored. We have 
become more and more concerned and interested in just what 
children are interested in doing. 
Some actual knowledge of children's interests is essen-
tial in order that we may better understand and help the pup~ 
It is only when this interest is aroused and properly directed 
that the schoolroom can offer anything of permanent value. 
The planning of an adequate social studies program re-
quires the consideration of children's preferences and in-
terests.! The best results in teaching the social studies are 
achieved when children themselves help plan the units. 
The se.lection of activities form one of the important 
aspects of the whole social studies program.2 From a school 
where children are vigorously engaged in activities which 
build broader and deeper understandings of the world 1n which 
they live, democracy will emerge as the only way of life 
tolerable to individuals of such experience. 
lJ. Murray Le.e and Doris May Lee. Tlte Child and His 
Curriculum. New Yo.rk: Appleton-Century-Crofts, Inc. , 1950. 
p. 230. 
2Helen Heffernan. "An Experiencing Curriculum in the 
Social Studies." Twelfth Yearbook The Social Studies in the 
Elementary School. Washington, D. C.: National Council for 
Social Studies, 1941. p. 61. 
I 
Statement of the Problem 
The purpose of this study is to discover: 
1. the subject preferences of fifth grade pupils. 
2. the preferences of fifth grade children for 
certain social studies activities. 
3. the most popular of all these activities in 
social studies. 
4., the differences, if any, between fifth and 
sixth grade boys and girls in preferences 
for certain subjects. 
Importance of the Study 
Research findings indicate that the social studies rank 
lower in popularity than s.everal other areas of the academic 
program. 
A number of reasons have been advanced to account for the 
relatively low popularity of the social studies.l 
Cultural pressures put a lower value on social studies 
than on certain other forms of achievement. Adults often 
furnish children w1 th examples of disinterested and poorly 
informed citizens.2 
It was also point~d out that methods of teaching might be 
responsible. There is a recognized need for presenting mater-
ial in the social studies. in a way that has meaning in terms 
lArthur T. Jersild and Ruth J. Tash. Children's Interests 
and What They Suggest for Education. New York: Bureau of 
, Publications, Teachers. College, Columbia University, 1949. 
1 P· 77. 
I 
2 
of children's own personal lives.l 
Often social studies perhaps stretch over too long a time 
to sustain children's interests. 2 
Poor textbook composition is often a further cause of 
dislike for the social studies.J 
Findings in this study also suggest that adults should be 
on guard against projecting onto children problems which they 
think are important4. 
In this particular study an attempt is being made 
1. to determine the subject preferences of all the 
fifth grade boys and girls in one Connecticut 
town. 
2. to learn how these pupils feel about certain 
social studies activities. 
J. to determine which activities are chosen as 
favorites. 
4. to find out, by comparison with a similar 1951 
sixth grade preference study,5 the differences, 
if any, between fifth and sixth grade boys and 
girls in preferences for certain subjects. 
libid., p. 78. 
2Ibid., p. 78 • 
.3Ibid. , p. 79 • 
4 Ibid., p. 79 • 
I 
5Harriet M. Foley. "Preferences of Sixth Grade 
for Certain Social Studies Activities." Unpublished 
J Thesis, Boston University School of Education, 1951. 
Children 
Master's 
54 p. 
3 
l 
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CHAPrER II 
REVIEW OF THE LITERATURE 
Recent years have brought a new focus upon the importance 
of children's preferences and interests. This chapter contains 
a review of the research in this area and some consideration of 
the literature dealing with the activities aspect of the social 
studies. 
A study by Margaret Jacksonl in 1942 of the seventh grade 
interests of 1,007 children for their social studies activities 
showed a wide range of interests for boys and girls. Many of 
the pupils had not had the opportunity to participate in a 
large number of the activities. 
I The results indicated that the boys were more inclined to 
think they would like to try new activities than girls. ListenJ 
ing activities were the most popular, while oral ones were the 
least. Pupils preferred earlier preparation for those activi-
ties which they liked doing. Less than half had been given the 
chance to dramatize scenes or to make an outline to help classe 
study or recite. 
In 1945 another study in this area was made by Doris 
lMargaret M. Jackson. "Children's Interests in Activities 
in Their Social Studies Classes, Grade VII. 11 Unpublished 
Master's Thesis, School of Education Boston University, Boston, 
1942. J7 p. 
4 
'I 
I 
I 
Wallenthin.1 This survey investigated the preferences of fifth 
and sixth grade pupils in written activities of the social 
1
1 studies. 
\I 
II This study showed a preference for working with others 
1 and for writing a report. To write a question and to write a 
summary were the least liked. The preferences of boys and 
I 
I 
girls and fifth graders showed little similarity. The only 
activity showing decisive popularity, and this study had no 
proved reasons for the choices, was writing a committee report. 
An investigation of the subject preferences of fifth grade 
children was carried out in 1947. 2 This study was conducted 
\ by fifteen graduate students of Boston University by means of 
I
I a check list including all the subjects studied. They investi-
1 gated all the fifth grade children in sixty New England towns 
1
1 
and cities. 
II The study placed the social studies in a very unfavorable 
j light, only 9.40 per cent favoring it as first choice. 
i 
I 
When this same check list was given to children in a sout 
! western city to see if the choices had been peculiar to New 
I i England, it was found that reading, arithmetic, and art were in 
I 
the first three places in each. Social studies, spelling, and 
lnoris V. Wallenthin. "Preferences of Fifth and Sixth 
i Grade Pupils in Written Activities of the Social Studies." Un-
. published Master's Thesis, Boston University School of Educa-
tion, Boston, 1942. 
2w. Linwood Chase. "Subject Preferences of Fifth Grade 
1 
Children." Element~ry School Journal 50: 204-211; December 
1949. 
5 
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music were in the next three places. 
This survey found that boys prefer content subjects more 
than girls do and that girls prefer skills and aesthetic sub-
jects more than boys do. Another aspect of the study dis-
covered that when social studies were disliked they were found 
to be hard. Girls disliked social studies more than boys and 
found it more difficult to do. 
The study did not attempt to indicate why some of these 
subjects may be more popular than others, or why we should or 
should not try to bring about changes. 
Studies of children's interests are limited because of 
their scarcity and qualified usefulness. 1 
Interest in action and adventure appears very near the top 
in all available listings. These studies, however, are so 
fragmentary that their usefulness is strictly limited; many 
gaps exist. The findings can also be interpreted in many dif-
feren'C ways. 
In studying the preferences of children, Stewart2 appro 
this problem in terms of types of assignments. She found that 
I ~ children in grades four to six prefer multiple textbooks, I working in groups or with a partner, and self-direction in 
I 
lMary G. Kelty. "The Selection and Adoption of Subject 
Matter in the Social Scienc.es. 11 Twelfth Yearbook The Social 
11 Studies in the Elementar;y_School. Washington, D. C.: National 
1 Council for Social Studies, 1941. p. 96. 
1
: 2Dorothy H. Stewart. "Children's Preferences in Types of 
I Assignments." Elementary School Journal 47: 93-97; October 
I 1946. 
finding material. When teaching was set up on this basis of 
solving a problem as a group from whatever materials they could 
, find, she found interesting results. There was more interest, 
I more democrat.ic living, more provision for individual differ-
! 
i ences, more criticaL thinking, and more respect for the contri-
' 
butions of others. 
Progressive educat.ion has, as one of its cornerstones, the 
doctrine of interest.l Children and adults are most successful 
in learning those things which are charged with interest for 
them. If interest exists, extra effort will be expended and 
greater learnings will result. 
Interests have long been considered as one of the funda-
mental factors in motivating the acquisition of functional in-
formation, skills, . appreciations, and discriminations.2 In-
terests may perhaps be best defined as those drives which lead 
the individual to various preferences in pe~sonal efforts and 
conduct. Children's interests should be transformed into a 
meaningful learning experience. Since actually doing things 
I has learning value far beyond the learnings ·which . come from 
I 
reading about things in a book or from listening to the teacher 
I tell about them, we can readily appreciate the increasing 
~ --~ 
lsamuel E. Burr, Jr. "Progressive Education Represents 
the Cause of Freedom." The Education D.tgest 17: 19-21; 
September 1951. 
2J. Wayne Wrightstone. "Measuring and .Evaluating in a 
i Specific Social Studies Situation." Twelfth Yearbook, The 
1 Social Studies in the Elementary School. Washington, D. c.: 
National Council for Social Studies, 1941. p. 236. 
- -- ,_ 
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'7 
emphasis upon activities. 
Pupils learn by doing, and a variety of experiences should 
I 
I be provided if learning is to be effective. 1 Pupils arena-
turally more interested in the things they do than in the thingj 
\ they read or hear about. One of the most important techniques 
the social studies teacher must develop is the technique of 
successfully applying the appropriate pupil activity to the 
I appropriate phase of the content material at the appropriate 
time. 
Modern methods of instruction stress experience teaching 
I in the social studies.2 Selected units with well-planned acti-
1 vities furnis.h the basis for fruitful learning. Unit teaching 
1 has, to a degree, replaced the older daily assignment recita-
l 
tion procedure. 
The barren outline is cold. The plan of a unit should 
include also a list of activities through which students can 
make mo.st advantageous use of the content and experience pro-
vided.J Each activity should be definitely related to the 
objectives of the unit as well as to the content. Activities, 
like aims, fall into several categories. Some are valuable to 
lMaurice P. Moffatt. Social Studies Instructio.n. New 
York: Prentice-Hall, Inc., 1950. p. 96. 
2Ibid., p. 389. 
Jc1arence I. Chatto. "The Social Studies Unit." 
1 
Yearbook, Democratic Human Relations. Washington, D. C.: 
National Council for Se.cial . Studies, 1945. p. 148. 
========~==========~===================================================-----
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arouse interest - to get the unit into operation. They should 
be sufficiently varied to reach all of the group. Others shou1 
provide students with opportunities and experiences for de-
tailed study and for the development of over-all ideas. A 
greater variety is needed here to provide students with food 
for thought and. reflection. 
New experiences have meaning to children if they are re-
lated to their past experiences. 1 This means that experiences 
must be real for each child and in line with his purpose and 
val.ues. What is a . real experience to a child at one level of 
his development may be very unreal or unrelated to him at an-
other. What is real for a child of six is an experience near 
at hand, -perhaps something which he can touch or a pl§Ce where 
he can go. 
Pupil purposing in planning and carrying out activities 
in connection with the subject matter is also a vital aspect 
of content in the social studies. 2 Unless such purposing and 
planning are considered a worthy and legitimate part of the 
enterprise, they are likely to be neglected, and a fruitful 
source of democratic experience fails to develop. 
lRuth Andrus. "The Social Development of Children." 
Twelfth Yearbook, The Social Studies in the Elementary School. 
Washington, D. c.: . National Council for Social Studies, 1941. 
p. 12. 
2Kelty, loc. ~., p. 98. 
-----·r- ---- --- ----------- . ------
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I 
Fortunately many schools are giving students great freedom 
many opportunities, and real responsibilities.1 Whether acti-
vities are carried on as well under student direction is not 
the issue, the issue is the training of the students to become 
active and responsible participants. Progressive teachers are 
meeting the challenge and more teachers should accept the 
philosophy of student participation and student management, 
even at the risk of some loss in efficiency. 
A wide understanding of our activities program is neces-
sary if it is worthwhile in the curriculum.2 Not only should 
the pupils and teachers have a knowledge of its importance, but 
parents and the general public should be informed of its 
existence and worth. Personal contact, use of a handbook, 
displays, auditorium. programs, bulletins, parent-teacher meet-
ings, special nights, radio, newspaper, and television publi-
city were treated as. means. of publicizing activities to pupils, 
faculty, parents, e.nd the general public. 
Unless our activities programs are well-organized, they 
will stand little chance of succeed1ng.3 One point of great 
importance in this organization is that of publicity. The 
lEdgar B. Wesley. Teaching the Social Studies. Boston: 
D. c. Heath and Company, 1942. p. Lt·J. 
i 2charles c. Carmon. "Publicity for the Activities Pro-
: gram." School Activities 22: 282-85; May 1951. 
I 3 
1_0 
I Ibid., p. zs4. ___j 
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1pupil, teacher, parent, and general public must know about the 
11 program and help participate in it for the betterment of a most-
lneeded part of today's school. 
I An impartial survey of just what San Diegans (California) 
I think of their public schools revealed ·that they are firmly in 
favor of public education and, rather than wanting to see some 
lactivities cut back, most citizens would like to see an even 
1greater extension of activities.l 
I that 
I tant 
It is evident, upon our examination of recent literature, 
the activities program is playing an increasingly impor-
role in all areas of the school curriculum. 
I A study of the materials describing promising practices in 
intercultural education clearly indicates that school activi-
1 
ties are frequently used in an att·empt to further better human 
relationships. 2 More analyses sent to the yearbook committee 
l by the schools were classified under school activities than 
I' [: under community unilization, or units, or guidance or pervasive 
1 
emphasis within social studies courses. 
The best pra.ctices in school activities are those which 
are part of a broad program to further democratic relati~n-
1, ships • .3 A second conclusion is that the finest programs in 
I
. · lw111 C. Crawford. "Public Opinion Survey." The Nat ions 
-Schools 49: .35-38; February 19)2. 
I 
2William Van Til. "School Activities." Sixteenth Yearbodq 
I Democratic Human Relations. Washington, D. C.: National 
1 Council for Social Studies, 1945. p. 180. 
1 
.3Ibid., p. 191. l 
=ii==--= ,~ 
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1 
activities involve the participation of many working together 
I 
1 toward a common end. 
i 
Extra-class activities offer opportunities for social, 
vocational, civic, and cultural expressions. They contribute 
further by helping to meet the following four fundamental 
student .needs: need to be noticed, to be important, to win, 
and to be praised.1 
I Student activities of many kinds have found their way into 
I 
the school program.2 The growth has been steady and natural, 
based on the interests of youth and on an earnest desire on the 
part of forward-looking educators to develop an educational 
program that provides opportunities for all youth to develop 
their potentialities and to encourage their interests so they 
can live more happily and fruitfully. 
A publication of The National Association of Secondary 
1 School Principals consi.ders the principles . and problems in the 
field of student activities. Included are discussions of the 
j! 
I 
I 
I 
relation of school activities to the curriculum, the student 
council, social activities, assemblies, competitive athletics, 
contests, clubs, music activities, publications, educational 
trips, and dramat.ic arts. 
lHerbert H. Helble. . "Extra Class Activities." N .E.A. 
Journal 41: 75-77; February 1952. 
2------~~-· "Vitalizing Student Activities in the 
Secondary School." The Bulletincof the National Association of 
Secondary School Principals 36: 1-256; February 1952. 
:12 
I 
I 
_I 
Leonardl contends that there is justification for an 
assembly program if it is presented by the joint efforts of 
children and staff. For an assembly to be a satisfying exper-
ience, it must have a definite purpose, and there must be good 
planning and organization. Perfection of performance is not 
the aim. 
Careful thought must be given to the age, size, and type 
of audience for whom the program is to be presented.2 
The following were suggested criteria in the formulation 
of a good assembly program.3 
1. What will . the children gain .from the program? 
2. What will this program do to stimulate further 
learning situat.ions or discuss ions? 
3. Is the material on the level of the children 1 s 
power to understand? 
4. Will it help the children to develop poise and 
self-assurance? 
5. How can we encourage the audience to be respect-
ful and courteous and to share the learning 
experience? 
One of the outstanding achievements of the elementary 
lvictor E. Leonard. "Power of Assembly. 11 The National 
Elementary Principal 31: 18-19; December 1951. 
2Ibid. J p. 18. 
3rbid. , p. 19. 
1_3 
school is the substitution of activities for passivity. 1 Gone 
are the days when pupils kept still and learned; they now learn 
as they build, talk, sing, act, and play. Elementary teachers 
recognized the fact that pupils needed additional experiences 
before they could profitably learn vicariously. The activity 
program, by whatever name it may be called, has well-nigh won 
the field, not merely because the children prefer action to 
rest, but because they learn more by activity than by sitting 
still. 
In discussing the major characteristics of elementary 
social studies programs, Wesley stated that social studies 
teachers are employing more and more varied activities. This 
observation means that teachers are becoming increasingly con-
scious of the need of the pupils for enriched social exper-
iences. Consequently., the teachers are enriching their methods. 
The lists of activities which can be used to promote the 
purposes of a unit are almost as long as the qualities of a 
good teacher or the duties of a housewife.. In order to prevent 
I the growth of the notion that activity is its own means and 
I end, the teacher should ask some searching questions as to the 
qualifications of proposed activities. The following criteria 
for selecting unit activities were listed as helpful:2 
1· lEdgar B. Wesley and Mary A. Adams. 
I dies in Elementary Schools. Boston: D. 1946. 
I 
lL 2Ibid.' p. 172. 
Teaching Social Stu-
c. Heath and Company, 
1. Does a proposed activity contribute to the objective? 
2. Can the pupils actually carry it out? 
3. Does it appeal to the pupils? 
4. Does it involve both individual and group planning? 
5. Are the necessary materials available or obtainable? 
6. Does it utilize the community? 
7• Does it involve every pupil? 
The resourceful teacher will not have a construction pro-
ject as the culminating activity in three successive units; 
neither will she fall back on endless discussion as the easiest 
of activities. The acceptance of an activity because it is an 
activity will lead to as deadly formalish as content for con-
. tent's sake. The inherent and contributory value of each one 
should be critically appraised before its use in a unit, and 
I 
its contribution measured as definitely as possible after the 
close of the unit.l 
One educator2 is of the opinion that the most serious 
barriers to effective learning in the social studies are: 
i (a) the excessive emphasis (by the teachers and schools) on the 
acquisition of knowledge through reading and verbal memoriza-
tion, and (b) the lack of information on the part of teachers 
concerning contemporary and recurring problems in social, 
libid., p. l?J. 
1 Washington, D. C.: National Council for Social Studies, 1941. 
:15 
_j) 2William E. Young. "The Q-uestionnaire Study. n Twelfth 1 Yearbook, The Social Studies in the Elementary School. 
i p. 18. =====:t-~=== 
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I 
II 
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economic, and political life. However, he believes that the 
I 
I most promising development in social studies in recent years 
has been the practice of experimental learning based on chil-
dren's needs, interests, and purposes. 
Taba1 claims that social studies teachers are inclined to 
place too much dependence on generalizations and abstractions 
in communicating ideas. Most of the materials we use are 
second-hand materials, consisting of interpretations by other 
people of social processes and relationships. Students use of 
these materials is largely confined to absorbing, with a mini-
i mum of opportunity for first-hand interpretation and personal 
reflections. 
Experiences with first-hand materials, first-hand exper-
iences in the surrounding communities, experiences that enlarge 
emotional insights and sensitize students to values are impor-
1 tant for worthwhile learning activities.2 
Two general co~ditionsfor successful learning activities 
1 are relevant.3 First, no matter how ingenious our provisions 
I 
I for learning, they will be futile if they do not grow out of 
1 or associate themselves. with what is or what seems significant 
I 
1 to il 1 pup s. From the standpoint of motivation, it makes little 
lHilda Taba. "Social Studies Teaching. 11 
1 book, Democratic Human Relations. Washington, 
Council for Social Studies, 1945. p. 74. 
2Ibid.' p. 75. 
3Ibid., p. 76. 
~---,-
1 
II 
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something really is or only seems to be 
significant. 
The second condition concerns the degree of sharing and 
I of mutual understanding that exists among pupils and between 
I 
I pupils and teacher. Rapport, happy exchange of impressions 
I 
' and ideas, is an essential ingredient of good teaching of any-
thing at any time. 
According to Wesley, 1 perhaps the most fUndamental condi-
tion of learning is interest for without interest no learning 
occurs. If the interests of the pupils are known by the tea-
cher, those interests can become a powerful factor in the 
planning of an effective school program. 
1
wesley, loc. cit., p. 63. 
=-l -~----
CHAPTER III 
PROCEDURE 
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CHAPTER III 
PROCEDURE 
A check list was decided upon as the best means to obtain 
the desired information. 
After checking fifth grade vocabulary comprehension, it 
was further decided to retain the check list used in an earlier 
sixth grade preference studyl so that an accurate basis for 
comparison could be established. 
The check list contained thirty-eight items on which the 
children were asked to indicate their preferences by circling 
one of the followL~g for each activity: 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
Directions were given to the teachers administering the 
check list so that they would know the purpose of it and the 
I way to present it to the pupils. 
1 The children were first to show their first, second, and 
I 
third choices of school subjects. 
lHarriet M. Foley. 11 Preferences of Sixth Grade Children 
for Certain Social Studies Activities." Unpublished Master's 
Thesis, Boston University School of Education, 19.51. .54 p. 
~-J=i~-~~==============~=8==========~~-=--~---=-=---~~~~ 
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I 
Next, the pupils indicated how they felt about each acti- II 
!1 vi ty in relation to social studies by circling one of the lett..ed 
II 
for each item. 
Lastly, the boys and girls were asked to show what they 
1
1 liked best to do of these activities by indicating their first, 
11 second, and third choices. 
The check list was given to 536 fifth grade boys an.d II 
1
1 in a Connecticut city of 46,710 population, making it the 
girls ~~ 
I· 
1 eighth largest city in Connecticut. It is recognized as one 
-~==-====== 
I 
i 
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December, 19.51 
1
1 To the Fifth Grade Teachers: . 
11 
Last year a social studies preference study was made of thJI 
sixth grade pupils in West Hartford by Harriex· Foley. 
The enclosed check list is an attempt to discover fifth 1 
grade preferences for social studies and their possible corre-
lation with sixth grade preferences. \ 
The following are suggestions for each of the three sec-
11 tions. Some children may need further explanation of the 
directions. 
1~ The subject preference is to be indicated by numberi~~ 1, 
2, or J for first, second, and third place. 
2. Activities in teaching the social studies are to be indi-
cated by circling one of the following: 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
I 
II Be sure that the pupils go ahead to the second page. !I 
After the entire second section has been marked as descrited ll 
in 2 above, the pupils are to mark with 1 the best liked I 
activity, with 2 the next best liked, and 1 the third 
choice. All of the items should be considered, not just 1. 
those on the first page. The numbers 1, ~' 1 for these '' 
preferences are to be placed in the column in front of the 
numbers for the items. 
Please be sure each pupil completes all three sections and 
indicates either boy or girl. Without this all the responses 
1
1 
cannot be considered. There is no time limit on the whole nor 
1 
on any part of the check list. It will take approximately 
fifteen minutes. II 
\ Your interest and co-operation will be very much appre- I 
I 11 ciated. 
I 
,1 These forms will be collected soon through the person 
II whom you received them. 
from I 
II Thank you for assisting in this project. 
= =-=~'-
David Duval 
~~==~B=u~bee Schoo~ 
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December, 1951 
Girls and Boys: 
Circle Boy or Girl 
On this paper tell what you like best about 
your social studies and those things which you 
enjoy doing better than others. 
I· DO THIS FIRST 
Choose your favorite studies from those 
named in the list at the right. 
Put 1 before your first choice 
Put 2 before your second choice 
Put 3 before your third choice 
DO THIS SECOND 
Reading 
Arithmetic 
Language 
Penmanship 
Spelling 
Social Studies 
Art 
Music 
Science 
Health Education 
In the section below, put a circle around the letter which 
tells how you fell about each way of working in social 
studies. 
X I have not done this 
L I like it very much 
N I neither like nor dislike it 
D I dislike it very much 
1. Use the same social studies book that 
each child in the class has - - - - -
2. Use many different books in social 
studies - - - - - - - - - - - - -
3. Work by myself on an assignment -
4. Work in committees on a project or 
assignment - - - - - - -
5. Prepare reports for the class - -
6. Give reports to the class -
7. Listen to reports- - - -
8. Have quiz contests on the most 
interesting facts - - - - - - - -
X 
X 
X 
X 
X 
X 
X 
X 
L 
L 
L 
L 
L 
L 
L 
N 
N 
N 
N 
N 
N 
N 
D 
D 
D 
D 
D 
D 
D 
L-~~ 
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9. Have short tests on the day's discussion- X 
10. Have a test on the unit when it is finished X 
11. Learn new words - - - - - - - - - - - - X 
12. Study maps of the country being talked 
about - - - - - - - - - - - - - - - - - X 
13. Draw a map and show products, important 
cities, etc. - - - - - - - - - - - X 
14. Fill in an outline map - - -
--- X 
15. Make a relief map, using materials such as 
salt, flour, etc. - - - - - - -- - - - X 
16. Read social studies and answer questions 
made by the teacher - - - - - - - - - - X 
17. Read social studies and answer questions 
made by the pupils - - - - - - - - - - X 
18. Use a question guide made by the class for 
di scuss.ion - - - - - - - - - - - - - - X 
19. Use an outline made by the class for study- X 
20. Make individual .outlines for study ---- X 
21. Write out answers to questions placed on 
the blackboard - - - - - - - - - - X 
22. Write summaries of important ideas X 
23. Make up your own stories about the unit X 
24. Make up plays about interesting happenings- X 
25. Dramatize important events studied in a 
unit - - - - - - - - - - - - - - - - - X 
26. Find a play and act it out - - - - - -
27. Collect pictures, poems, and stories to go 
with the unit - - - - - - - - - - -
28. Make exhibits to gp with the study 
X 
X 
X 
29. Study exhibits which. go with the unit - - - X 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
L N D 
============================~~~==~~ 
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Go back over these 38 items. Choose that which you like best 
to do in studying social studies, and in the column in front 
of the numbers -
Put 1 
Put 2 
Put 3 
before your first choice 
before your second choice 
before your third choice 
t\ 
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CHAPTER IV 
ANALYSIS OF DATA 
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CHAPTER IV 
ANALYSIS OF DATA 
An examination of Table I shows that fifth grade children 
1 have a broad span of interests ranging from one extreme to 
' 
1: another. 
1 choices. 
Several pronounced dislikes can be observed in their 
More than twice as many items \"Jere checked with a 
1 
feeling of indifference than were marked with positive dislike. 
1 
There were a considerable number of activities that the chil-
l dren hB~e not experienced. 
A comparison of Tables II and III indicates that there is 
I much agreement between the boys' and girls' preferences for 
various activities. · Some differences, however, do exist and 
I 
[ are worthy of note. 
Girls were considerably less experienced than boys in such 
i areas as constructing models and making individual booklets. 
I Boys indicated that they liked to construct models, study 
i 
, maps, and discuss visual aids more than girls. 
I 
1 Girls' preferences over those of the boys favored such 
11 activities as learning new words and acting out a play. In 
1: choosing those activities which tney did not like, the boys 
I 
I showed more dislike toward using different books, writing 
summaries, and making individual booklets on the unit. 
Girls signified more dislike than boys for drawing maps 
I and discussing films and filmstrips. 
=====' --==--=-=-=---=-= 
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Item 
1. 
2. 
3· 4. 
s. 
6. 
7. 
8. 
9· 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33· 
34. 
35. 
36. 
37· }8. 
TABLE I 
PREFERENCES OF 536 FIFTH GRADE CHILDREN FOR 
THIRTY-EIGHT SOCIAL STUDIES ACTIVITIES 
X* : L N D 
8 308 182 35 
102 207 142 84 
16 245 . 149 125 
45 377 1/ 81 30 
32 206 176 121 
47 193 170 125 
9 357 "'" 140 28 
113 271 102 49 
62 146 . 179 148 
22 175 185 151 
24 376v 116 19 
25 328 132 48 
89 251 113 82 
54 341 89 49 
300 153 60 17 
34 173 213 115 
64 243 160 68 
181 124 159 71 
114 170 180 71 
157 156 123 98 
33 186 193 122 
109 167 156 102 
123 214 127 70 
105 345~ 63 22 
157 231 103 40 
78 368 .... 68 21 
62 316 12•0 36 
52 342 v' 112 29 
66 240 180 49 
122 210 134 68 
125 205 155 48 
43 357 95 37 
42 403 ..... 71 15 
95 233 146 60 
3 477 v 47 8 
12 305 151 67 
61 446 v 25 3 
85 '3'36 v 87 24 
F 
3 
1 
1 
3 
1 
1 
2 
1 
1 
3 
1 
3 
1 
~ 
1 
1 
1 
1 
2 
2 
4 
2 
1 
5 
1 
2 
1 
1 
2 
3 
4 
5 
2 
1 
1 
1 
4 
Totals 2 .B'Z1 10.181 4.883 2.355 79 
*X I have not done this 
I L I like it very much 
1 N I neither like nor dislike it 
1 D I dislike it very much 
:_ F ___ F.ai~~e :t.o_mark or mark cor.r..e~.t.ly;======--=~, 
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I TABLE II 
PREFERENCES OF 261 FIFTH GRADE BOYS FOR 
THIRTY-EIGHT SOCIAL STUDIES ACTIVITIES 
Item X* L N 
1. 3 1.52 8.5 
2. 42 96 73 
J. .5 10.5 80 
4. 18 190 32 
.5. 21 8.5 83 
6. 23 90 82 
7. 6 177 61 
8. 47 137 46 
9. 23 80 77 
10. 14 91 72 
11. 20 162 67 
12. 11 182 4.5 
13. .53 122 .51 
14. 39 160 3.5 
1.5. 139 80 31 
16. 28 91 81 
17. 24 124 7.5 
18. 8.5 61 7.5 
19. .56 92 74 
20. 69 66 66 
21. 14 82 96 
22. .50 81 72 
2.3. 60 106 58 
24. 4.5 161 .39 
25. 69 114 .54 
26. 41 161 41 
27. 35 132 67 
28. 20 162 64 
29. 34 122 81 
JO. 50 98 68 
J1. 55 91 86 
32. 20 17.5 49 
JJ. 17 189 42 
J4. 4.5 117 66 
.35. 2 2.38 16 
36. 6 169 57 
37. 24 226 9 
'38. 28 18'3 '36 
Totals 
I *X 
L 
N 
D 
F 
1.141 4.950 2.293 
I have not done this 
I like it very much 
I neither like nor dislike it 
I dislike it very much 
Failure to mark or mark correctly 
D 
19 
49 
70 
20 
71 
6.5 
16 
JO 
80 
8.3 
11 
22 
.34 
24· 
8 
60 
.37 
39 
38 
.58 
67 
.56 
.3.5 
15 
23 
17 
26 
14 
23 
43 
26 
13 
8 
32 
4 
28 
1 
13 
1.278 
26 
F 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
3 
3 
1 
1 
1 
1 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
2 
3 
4 
.5 
1 
1 
1 
1 
1 
-,., 
I 
I 
I 
I 
I 
i 
I 
I 
I 
I 
Item 
1. 
2. 
J. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
33· 
34. 
35. 
36. 
37· 
38. 
TABLE III 
PREFERENCES OF 275 FIFTH GRADE GIRLS FOR 
THIRTY-EIGHT SOCIAL STUDIES ACTIVITIES 
X* L N D 
5 156 97 16 60 111 69 35 
11 140 69 55 
27 187 49 10 
11 121 93 50 
24 103 88 60 
3 180 79 12 
66 134 56 19 
39 66 102 68 
8 84 113 68 
4 214 49 8 
14 146 87 26 
36 129 
I 
62 48 
15 181 54 25 
161 73 28 9 
6 82 132 55 
40 119 85 31 
96 63 84 32 
58 78 106 33 
88 90 57 40 
19 104 97 55 
59 86 82 46 
63 108 69 35 
60 ! 184 24 7 ' 
88 117 49 17 
37 207 27 4 
27 184 53 10 
32 180 48 15 
32 118 99 26 
72 112 66 25 
70 114 69 22 
23 182 46 24 
25 214 29 7 
50 116 80 28 
1 239 31 4 
6 136 94 39 
~~ 220 16 2 153 51 11 
Totals 1.~-0 5.231 
1
\ *X I have not done this 
I L I like it very much 
2.590 1.077 
27 
F 
1 
2 
1 
2 
2 
3 
2 
4 
1 
1 
3 
22 
1. N I neither like nor dislike it 
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TABLE IV 
PER CENT IN PREFERENCE CATEGORIES OF 261 BOYS AND 
27 5 GIRLS FOR THIRTY-EIGHT SOCIAL STUDIES ACTIVITIES 
X L N D F 
Boys 13 .52 49.90 2J.l2 12.88 .57 
Girls 14 .64 50.06 24.78 10.31 .21 
Total 14 .09 49.29 23.97 11.56 .39 
It is interestLng to note that in no category is the dif-
ference between boys and girls greater than 2 per cent except 
in their dislikes and there it is only a 1 per cent difference 
beyond this variance. Item analysis, however, indicates that 
in certain act·tvities, the boys and girls show a marked dif-
ference in preferences. 
,, 
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TABLE V 
THE TEN SOCIAL STUDIES ACTIVITIES MOST OFTEN CHOSEN 
AS LIKED BY 536 .FIFTH GRADE CHILDREN 
-
261 Boys 275 _Girls 536 Boys and Girls 
I No. No. No. of Times of Times of Times 
Rank Item Chosen Rank Item Chosen Rank Item Chosen 
1 35 238 1 35 239 1 35 477 
2 37 226 2 37 220 2 37 446 
3 4 190 3 - 11 214 3 33 403 
4 33 189 4 " 33 214 4 4 377 
5 38 183 5 26 207 5 11 376 
6 12 182 6 4 187 6 26 368 
7 7 177 7 24 184 7 7 357 
8 36 169 8 27 184 8 24 345 
9.5 11 162 9 32 182 9 28 342 
9.5 28 162 10 14 181 10 38 336 
Table V shows activities that were most often chosen 
I as liked by 536 fifth grade children. 
[ 35. See films, filmstrips, and slides about unit. 
37. Ta~e a trip to the museum in connection with unit. 
33. Work with a group on a mural or picture. 
4. Work in committees on a project or assignment. 
1 11. Learn new words. 
26. Find a play and act it out. 
7. Listen to reports. 
24. Make up plays about interesting happenings. 
28. 
I 38. 
I 12. 
II 
Make exhibits to go with the study. 
Construct models of interesting things studied. 
Study maps about the country being talked about. 
~· Discuss films, filmstrips, and slides about the unit. 
====-=!!--=----=-=--=-=--=--=-=-=--=-=-==-======-===========~=--=--=----
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Taking a trip to the museum in connection with the unit 
was the least disliked activity by both boys and girls. 
In examining Table IV, one sees that nearly 50 per cent 
of the activities were chosen as liked by both boys and girls. 
' Nearly 15 per cent of the boys and girls have not experienced 
certain activities, while over 12 per cent of those tried are 
I 
disliked. The boys lead the girls in failing to mark the check 
list correctly. 
In studying Table V, it becomes immediately apparent that 
the first choice by boys, by girls, and by both boys ~~d girls 
together is to see films, filmstrips, and slides about the 
[I unit. 
J Visual aids have the ability to conquer time and distance 
I and thus add immeasurably to the interest and understanding of 
I many of the social studies concepts. Children, with their 
natural liking for action and drama, take readily to this type 
of presentation. 
The second choice, and again a unanimous one, was to take 
a trip to the museum in connection with the unit. 
The school excursion provides an opportunity for the boys 
and girls to participate actively in the learning process. A 
trip provides actual experiences which add greatly to the 
I understanding and appreciation of a unit. 
1 In third place for boys and girls together, and fourth 
I 
I place in their individual preferences, was the desire to work 
I 
=====:;=== 
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with a group on a mural or picture. 
The children's participation in group art work meets both 
their need for companionship and creative expression. It also 
provides an outlet for their emotional feelings which is more 
difficult to do in the more academic subjects. Art gives the 
pupils an opportunity to appreciate and share in the beauty of 
their environment. 
In fourth place for boys and girls together, and third 
choice of the boys, and sixth choice of the girls, was the 
interest in committee work. 
The desire of children at this age to work together pro-
vides an excellent opportunity to stress the necessity for 
cooperation both in school and out. 
The boys chose two activities which were not among the 
first choices of the girls. These were studying maps and dis-
cussing films and filmstrips. 
The girls chose two activities which were not among the 
1
1 
first choices of the 
1; acting out a play. 
boys. These were making up plays and 
1: 
first, is having a test on the unit when it is finished. 
Perhaps this strong dislike for testing points to a need 
for improved methods of evaluating the children's progress. 
31_ 
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TABLE VI 
THE TEN SOCIAL STUDIES ACTIVITIES LEAST 
POPULAR WITH 536 FIFTH GRADE CHILDREN 
261 Bovs 275 Girls 536 Boys a.IJd. Girls 
No. No. No. 
of Times of Times of Times 
Rank Item Chosen Rank Item Chosen Rank Item Chosen 
1 10 83 1.5 9 68 1 10 151 
2 9 80 1.5 10 68 2 9 148 
3 5 71 3 6 60 3·5 3 125 
4 3 70 5.3 3 55 3-5 6 125 
5 21 67 5.3 16 55 4 21 122 
6 6 65 5.3 21 55 5 5 121 
7 16 60 7 5 50 7 16 115 
8 20 58 8 13 48 8 22 102 
9 22 56 9 22 46 9 20 98 
10 2 49 10 20 40 10 2 84 
I Table VI shows activities that were least popular with 
I 
I 536 fifth grade children. 
! 
I 10. Have a test on the unit when it is finished. 
I 
I 9. Have sho..rt tests o:q. the -day 1 s discussion. 
3. Work by -myself on an assignment. 
6. Giye reports to the class. 
21. Write out answers to quest~ons placed on the blackboard. 
I 5. Prepare reports for the class . 
16. Read social studies and answer questions made by teacher. 
1 22. Write summaries of important ideas. 
l 20. Make individual outlines for study. 
I 
li 2. Use many different books in social studies. 
I 
li 
ji 
I: 
/I 
32 
Lee and Leel state that the purpose of the social studies is 
I 
to help pupils meet social situations and that evaluation 
I should be made in terms of purposes. Any attempt to evaluate 
what the pupils have learned should be in terms of this purpose. 
Most measurements have been made in terms of facts instead of 
the pupil's ability to utilize the facts. 
Working by themselves on an assignment ranked as the third 
I most disli.ked activity by the combined boys' and girls' pre-
ferences. 
The skillful teacher can utilize pupil-planning, group 
activities, and committees to afford the children rich, 
socializing, and learning experiences. 
Giving reports to the class was equally unpopular with the 
! combined girls' . and boys' preferences. 
1 The children may lack the confidence and know how of 
I 
! 
giving an interesting oral report. This may suggest to the 
teacher the need to acquaint the class, through reading, dis-
cussing, and demonstrating, with the elements of a good report. 
In fifth place, the children placed writing out answers 
to questions placed on the blackboard as the most unpopular 
item. 
This is a rather formal type of exercise and it is not 
surprising that children find it distasteful. 
1 Ibid.' p. 345. 
======~.i!===========================-~=================== 
,I 
~ I! 
'I 
II 
33 
II 
I 
I 
I 
I 
' 
I 
I 
TABLE VII 
THE TEN SOCIAL STUDIES ACTIVITIES MOST OFTEN MARKED AS 
NEITHER LIKED NOR DISLIKED BY 536 FIFTH GRADE CHILDREN 
261 Bo:vs 
- -
2?5 Girls 536 Boys and Girls 
No. No. No. 
of Times of Times of Times 
Rank Item Chosen Rank Item Ehosen Rank Item Chosen 
1 21 96 1 16 132 1 21 193 
2 31 86 2 10 113 2 10 185 
3 1 85 3 19 106 3 1 182 
4 5 83 4 9 102 4.5 19 180 
5 6 82 5 29 99 4.5 29 180 6.5 16 81 6.5 1 , 97 6 9 179 
6.5 29 81 6.5 21 97 7 .5 176 
8 3 80 8 36 94 8 17 160 
9 9 77 9 5 93 9 18 159 
9.5 17 7.5 10 6 88 10 22 156 
9.5 18 7.5 
I Table VII shows activities that were most often marked as 
I 
1 neither liked nor disliked by 536 fifth grade children. 
1 21. Write out answers to questions placed on the blackboard. 
I 10. Have a test on the unit when it is finished. 
1. Use the same social studies book that each child in the 
class has. 
19. Use an outline made by the class for discussion. 
1 29. Study exhibits which go with the unit. 
i • 
9· 
5. 
17. 
Have short tests on the day•s discussion. 
Prepare reports for the class. 
t! 18. 
Read social studies and answer questions made by the 
pupils. 
Use a question guide made by the class for discussion. 
I 22. Write summaries of important ideas. 
II 
34 
35 
I 
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Rank 
1 
2 
3 
4 
5 
6 
7 
8 
9. 5 
9.5 
TABLE VIII 
THE TEN SOCIAL STUDIES ACTIVITIES LEAST FREQUENTLY 
DONE BY 536 FIFTH GRADE CHILDREN 
261 BOY'S 275 Girls 536 Boys and Girls 
No. No. No. 
of Times Of Times of Times 
Item Chosen Rank Item Chosen Rank Item Chosen 
15 139 1 15 161 1 15 300 
18 85 2 18 96 2 18 181 
20 69 3·5 20 88 3.5 20 157 
25 69 3·5 25 88 3.5 25 157 
23 60 5 30 72 5 31 125 
19 56 6 31 70 6 23 123 
31 55 7 8 66 7 30 122 
13 53 8 23 63 8 19 114 
22 50 9.5 2 60 9 8 113 
30 50 9 • .5 24 60 10 22 109 
Table VIII shows activities that were least frequently 
1 done by 536 fifth grade children. 
15. 
18. 
20. 
25. 
31. 
23. 
30. 
19. 
8. 
22. 
l'ilake a relief map using materials such as salt, flour, etc. 
Use a question guide made by the class for discussion. 
Make individual outl ines for study. 
Dramatize important events studied in a unit. 
Hake a class booklet about the unit. 
Make up your own stories about the unit. 
Make individual booklets on the unit. 
Use an outline made by the class for study. 
Have quiz contests on the most interesting facts. 
Write summaries of important ideas. 
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I 
Item 
1. 
2. 
3· 
4. 
5. 
6. 
7· 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
2.5. 
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TABLE DC 
FIRST, SECOND, THIRD CHOICES OF ACTIVITIES MADE BY 
536 FIFTH GRADE CHILDREN FOR THIRTY-EIGHT SOCIAL STUDIES ACTIVITIES 
First Choice Second Choice 
Boys Girls Total Boys Girls Total 
5 6 11 4 1 5 
2 3 5 1 2 3 
1 11 12 0 5 5 
6 11 17 6 9 1.5 
4 6 10 3 5 8 
5 6 11 3 10 13 
4 4 8 11 1 12 
8 8 16 7 6 13 
0 0 0 2 1 3 
1 1 2 1 1 2 
4 3 7 2 4 6 
7 3 10 5 1 6 
6 8 14 7 7 14 
12 9 21 11 13 24 
10 8 18 5 10 1.5 
1 1 2 3 1 4 
1 2 3 1 1 2 
0 0 0 1 0 1 
1 0 1 0 0 0 
0 5 5 0 2 2 
0 0 0 2 4 6 
0 0 .0 0 0 0 
0 3 3 0 2 2 
3 11 14 6 14 20 
1 1 2 2 13 1.5 
Third Choice 
Boys Girls Total 
1 2 3 
3 5 8 
3 2 5 
6 6 12 
2 1 3 
5 6 11 
3 1 4 
6 7 13 
2 3 5 
2 3 5 
6 7 13 
9 4 13 
12 5 17 
14 12 26 
11 9 20 
3 2 5 
3 4 7 
1 0 1 
1 0 1 
1 2 3 
0 3 3 
1 1 2 
4 3 7 
6 17 23 
2 7 9 
Combined First, 
Second, Third 
Choices 
Boys Girls Total 
10 9 19 
6 10 16 
4 18 22 
18 26 44 
9 12 21 
13 22 35 
18 6 24 
21 21 42 
4 4 8 
4 5 9 
12 14 26 
21 8 29 
25 20 45 
37 34 71 
26 27 53 
7 4 11 
5 7 12 
2 0 2 
2 0 2 
1 9 10 
2 7 9 
1 1 2 
4 8 12 
1.5 42 57 
.5 21 26 
c.; 
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26. 
27. 
28. 
29. 
30. 
Jl. 
32. 
33· 
34. 
35· 
36. 
37. 
,38. 
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TABLE IX (continued) 
FIRST, SECOND, THIRD CHOICES OF ACTIVITIES NADE BY 
I' 
,J 
II II 
!I -
-----=l - --~ -~ I 
I 
536 FIFTH GRADE CHILDREN FOR THIRTY-EIGHT SOCIAL STUDIES ACTIVITIES 
- -- - - -
--
First Choice Second Choice 
Boys Girls Total Boys Girls Total 
6 35 41 13 29 42 
0 6 6 1 9 10 
3 5 8 4 7 11 
0 0 0 0 0 0 
1 7 8 0 4 4 
0 0 0 0 1 1 
6 10 16 11 10 21 
8 15 23 6 ' 18 24 
0 3 3 4 3 ? 
53 28 81 49 33 82 
40 5 45 2? 11 38 
62 39 101 35 32 67 
. 17 9 26 13 5 18 
2 __ 
--
1 10 11 2 1~- --
- - ---- - - - - - --- -~-~-- - -----~---------
Combined First, 
Third Choice Second, Third 
Choices 
Boys Girls Total Boys Girls 1 Total 
11 21 32 30 85 115 
3 8 11 4 23 27 
10 9 19 17 21 38 
1 0 1 1 0 1 
2 6 8 3 17 20 
1 2 3 1 3 4 
5 13 18 22 33 55 
9 13 22 23 46 69 
3 2 5 ? 8 15 
32 2? 59 1~4 88 222 
11 11 22 78 2? 105 
2? 40 67 124 111 235 
29 11 40 59 25 84 
11 
- -
2 1'3 '31 5 '36 
I'· 
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i 
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I' 
I ,, 
,I ~ 
I 
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I 
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Table VII indicates the activities to which the pupils are 
I :::~:f:r::::. made outline, and studying exhibits, the choices 
j are similar to those in Table VI. 
With few exceptions, such as using the same book, 
11 
Table VIII shows many of the activities least frequently 
I 
done by the boys and girls. If teachers were able to find the 
time and interest to introduce some of these activities, it is 
I probable that these activities would gain in popularity and 
usefulness. 
In examining Table IX, we notice that the combined f i rst 
I tTtm leading i terns, seeing films and taking a museum trip, cor-
respond to the leading items on Table v. This indicates a 
consistency in the boys' and girls' thinking in relation to the 
j best liked social studies activities. 
I 
I
I Taking a trip to the museum in connection with the unit 
I holds first choice for boys and girls totals and for combined 
\ first, second, and third choice totals. 
I Seeing films, filmstrips, and slides about the unit holds 
i 
second choice for boys and girls totals and for combined first, 
second, and third choice totals. 
In both these first and second choice totals, it was the 
large number of boys selecting these items that results in 
their assuming this position. 
The girls' selection of finding a play and acting it out 
I I caused it to assume third place both in single and combined 
38 
I 
I 
II 
totals in all three choices. 
Table X is interesting to compare with Table IX since it 
points to the first choices of boys and girls as that of taking 
a museum trip. 
Investigations by Clark1 show that a great variety of in-
terests are aroused in children who take trips and that they 
pursue many widely differing activities. 
A trip gives the children an opportunity to both feel and 
visualize a personal experience. The combination of classwork 
and trips connected with the study are highly advantageous to 
all concerned. 
It may also be noted that combined first choices of the 
boys and girls placed seeing films, filmstrips, and slides 
about the unit as second choice. 
Today there is a trend toward the wider use of visual 
materials to supplement the study of books. Films can make 
textbook lessons more meaningful. Almost any field in the 
curriculum can be supplemented advantageously through the use 
of films. 
Tables XI, XII, and XIII indicate the popularity of art 
\ with both the boys and girls of the fifth grade. Social studie 
1Ella c. Clark. "An Experimental Evaluation of the School 
Excursion." Journal of ExRerimental Educati9n 12: 10-19; 
December 1943. 
----r--- ----· 
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Rank 
1 
2 
3 
4 
_.5 
I 
TABLE X 
THE MOST POPULAR ACTIVITIES (FIRST CHOICE) 
WITH 536 FIFTH GRADE CHILDREN 
261 Boys Z'l.5 Girls S16 Bovs and Girls 
No. No. No. 
of Times of Times of Times 
Item Chosen Rank Item Chosen Rank Item Chosen 
37 62 1 37 39 1 37 101 
35 53 2 26 35 2 35 81 
36 40 3 35 28 3 36 45 
38 17 4 3~ 15 4 26 41 14 12 4.3 11 5 38 26 
4.3 2~ 11 4.3 11 
I Table X shows activities that were most popular (first 
I 
choice) with 536 fifth grade children. 
37· 
! 
I 35. 
36. 
26 . 
Take a trip to the museum in connection with the unit. 
See films, filmstrips, and slides about the unit. 
Discuss films, filmstrips, and slides about the unit. 
Find a play and act it out. 
Construct models of interesting things studied. 
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TABLE XI 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT 
OF FIRST CHOICES OF 536 FIFTH GRADE CHILDREN COMPARED WITH 
PER CENT OF FIRST CHOICES IN 1951 PREFERENCE STUDY* 
No. of 
Boys and Girls Choices 
Art 142 
Reading 104 
Arithmetic 99 
Social Studies 48 
Music 42 
Spelling 36 
Science 23 
Health Education 20 
Penmanship 16 
Language 4 
534X 
*Harriet M. Foley 
XTwo were omitted 
Per Cent Per Cent 
This Study 1951 Stud_y 
26.59 20.15 
19.48 17.13 
18.54 16.88 
8.99 9.82 
7.86 13.10 
6.74 9.82 
4.31 4.54 
3.74 3.02 
3.00 3.02 
.75 2.52 
41_ 
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TABLE XII 
RANK ORDER OF SUBJECT PREFERENCES, NUJYIBER OF CHOICES, AND 
PER CENT OF FIRST CHOICES OF 261 FIFTH GRADE BOYS COMPARED 
WITH PER CENT OF FIRST CHOICES IN 1951 SUBJECT 
PREFERENCE STUDY* 
- No. of 
261 Boys Choices 
Art 62 
Arithmetic 49 
Reading 42 
Social Studies .31 
Science 19 
Music 17 
Spelling 17 
Health Education 12 
Penmanship 8 
Language 2 
2'59-X 
*Harriet M. Foley 
XTwo were omitted 
Per Cent Per Cent 
This StudY lQ'll StuQ.y 
2.3.94 25.24 
18.92 17 • .32 
16.22 1.3 .86 
11.07 11.88 
7 • .34 7.94 
6.56 8.91 
6.56 5.94 
4.6.3 2.97 
.3.01 2.97 
1.77 2.97 
TABLE XIII 
RANK ORDER OF SUBJECT PREFERENCES AND NUMBER AND PER CENT OF 
FIRST CHOICES OF 275 FIFTH GRADE GIRLS COMPARED WITH 
PER CENT OF FIRST CHOICES IN 1951 SUBJECT PREFERENCE STUDY* 
No. of Per Cent Per Cent 
275 Girls Choices This Stud.v 1951 Stud.Y 
Art 80 29.09 14.87 
Reading 62 22.55 20.50 
Arithmetic 50 18.18 16.41 
Music 25 9.09 17.43 
Spelling 19 6.91 13.89 
Social Studies 17 6.18 7.69 
Health Education 8 2.91 3.07 
Penmanship 8 2.91 3·07 
Science 4 1.45 1.02 
Language 2 .73 2.05 
2_7_5 
*Harriet M. Foley 
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I is the fourth place choice of the boys and the sixth place 
J choice of the girls. In comparison with the 1951 studyl, we 
1 notice that the boys and girls hold identical choice positions, 
I but combined boys and girls preferences have moved up from 
1 fifth to fourth rank in this studyt although the per cent rat 
favored the earlier study by about 1 per cent. This is 
accounted for in part by the fact that art made a gain of 
nearly 15 per cent with the girls. 
In this study, reading wa s the preferred study of t he 
girl s and of the combined boys and girls. The boys preferred 
arithmetic as their second choice. Music placed fourth with 
the girls, sixth with the boys and it was the preferred fifth 
choice of the combined boys and girls. The girls placed 
spelling in fifth place, while the boys placed it is seventh 
place. 
Language occupies the last place on both lists and appears 
to have dropped lower since.last year's study, particularly 
among the girls. Penmanship and science ranked eighth and 
ninth with the girls, while health education and penmanship 
ranked eighth and ninth with the boys. 
1Harriet M. Foley. "Preferences of Sixth Grade Children 
for Certain Social Studies Activities." Unpublished Master's 
Thesis, Boston University School of Education, 1951. 54 p. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
1 Restatement of the Problem 
The purpose of this study has been to discover by means 
of a check list the preferences of fifth grade children for 
certain activities in social studies. The children were also 
1
, requested to indicate first, second, and third choices of the 
I 
1 activities which they like to do best of all. At the beginning 
I 
I of the check list, the children indicated preferences in school 
I 
, subjects. This served to indicate how well the social studies 
were liked and also to facilitate a means of comparison with 
; the study of subject preferences 1n 1951.1 
Summary of the Procedure 
A check list was used similar to that given to a group of 
sixth graders. The 1951 study surveyed the social studies 
activity and subject preferences of nearly 400 pupils in a 
suburban Connecticut town. The check list was made up of 
j thirty-eight items on which the children were to indicate pre-
1 
1
ferences by circling one of the following: 
I 
I 
i 
I 
I 
X 
L 
N 
D 
I have not done this 
I like it very much 
I neither like nor dislike it 
I dislike it very much 
I 
!Harriet M. Foley. "Preferences of Sixth Grade Children 
for Certain Social Studies Activities." Unpublished Master's 
!Thesis, Boston University School of Education, 1951. 54 p. 
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I I First, second, and third choices of the most popular 
1 activities were chosen after all the items had been marked for 
I 1 preferences. Subject preferences were indicated by marking 
l the first three choices of school subjects. 
No time limit was placed on completing the check list and 
any necessary help towards understanding the statement might 
be given by the teacher to enable the children to check all 
of them. All necessary directions were given to the teacher 
on a separate sheet so that all of them could know the purpose 
and the procedure. 
The check list was given to 536 fifth grade boys and girls 
in the ten elementary schools in a Connecticut town of 46,710 
population. This community is mainly residential and is 
growing rapidly. 
Conclusions 
Conclusions can be drawn only insofar as the data allow. 
The results are helpful 1n showing pupils 1 r·eactions to various 
activities 1n social studies. In summarizing, some of the 
findings of this study which can be noted are: 
1. Nearly 50 per cent of the activities were chosen as 
liked by both boys and girls. 
2. A little over 14 per cent of the activities had not 
been in the experiences of the children. 
). More than 11 per cent of the activities were disliked 
lby the boys and girls combined. 
~~~~~ ·===---c-== 
II 
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~-~ ---4-. The activity least disliked by both boys and girls is 
I to take a trip to the museum. 
' 
5. Activities which were among the first ten chosen as 
liked by both boys and girls together are seeing films, taking 
a museum trip, working on a group picture, working in com-
mittees and learning new words. 
6. Boys show a greater preference than girls to discuss 
films, filmstrips, and slide~ to study maps, and to construct 
models of interesting things studied. 
7. Girls show a greater preference than boys for learning 
new words, finding a play and acting it out, making up plays 
and collecting pictures, poems, and stories to go with the 
unit. 
8. The activities for which the boys and girls indicated 
i the greatest number of first, second, and third choices are 
I 
, taking a trip to the museum in connection with the unit, seeing 
I 
I films, filmstrips, and slides, and finding a play and acting 
\ it out. 
I 9. Activities most often checked as disliked by boys 
and girls are having a test on the unit, having a short test 
on the day's discussion, working by themselves on an assignment, 
and giving reports to the class. 
10. The activities most often marRed as not having been 
done are making a relief map, using a class made question 
I 
1guide, making individual study outlines, dramatizing important 
I 
47 
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I i events studied in the unit, and making a class booklet. 
11. There is a great similarity between the subject pre-
ferences shown in this study and those found in the preference 
1 
study made in 1951.1 In both studies, social studies ranks 
1 fourth for boys and sixth for girls. 
48 
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Implications for Teaching 
1. The children's marked preference to work together can be 
utilized in group and committee assignments that will aid 
greatly to foster a sense of cooperation and help to re-
duce classroom competition. 
I 2. The children's dislike for tests suggests the need for 
I 
1 working out a more acceptable form of evaluation. This 
II 
II 
I 
I 
I 
4. 
might be achieved by means of group projects and assign-
ments that could be scaled as to difficulty levels. 
Children's strong preferences for such subjects as art, 
arithmetic, music, and reading suggest that if we find 
more opportunities to bring these into play along with 
our social studies units, the ~hildren will not only enjoy I 
it more, but certainly will see the natural interrelation- 1 
ships of all subjects. 
Since children exhibit such a wide range of interests, we, 
too, must provide a wide range of instructional resources 
for them to explore. Our teaching equipment should in-
elude both materials and experiences such as trips, demon-
strations, discussions, arts, and crafts. 
Children's preferences to work with materials helps to make 
learning more interesting and meaningful. Memorizing and 
reciting alone do not rate any favor with the children. 
49 
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Recommendations for Further Research 
1. This check list might be given to children in other cities 
or towns in order to compare likes and dislikes in social 
studies activities. 
2. Giving this check list in a lower grade might indicate a 
change or growth in children's preferences for certain 
activities. 
3. The check list might be geared to children in a higher 
I 
I grade level to learn how and when their likes and dislikes 
i 
change. 
4. This check list might be used on approximately this same 
group three or four years later to determine possible 
changing interests. 
5. A survey of pupils to learn why certain of their likes and 
dislikes are so strong in their preferences would be most 
valuable. 
~{) 
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